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Building RTI Capacity

Module 2: Leadership in Response to Intervention

Resource: Fidelity of RTI Implementation Rubric

decision making.

Assessments: Screening, progress monitoring, and other supporting assessments are used to inform data-based

Measures

0 (Not in Place)

1 (Partially in Place)

2 (Fully in Place)

behaviors.

Screening: The RTI framework accurately identifies students at risk of poor learning outcomes or challenging

Screening Tools

Insufficient evidence that the
screening tools are reliable,
correlations between the
instruments and valued
outcomes are strong, and
predictions of risk status are
accurate..

Evidence indicates that the
screening tools are reliable,
correlations between the
instruments and valued
outcomes are strong, and
predictions of risk status are
accurate, but staff is unable
to articulate the supporting
evidence

Evidence indicates that the
screening tools are reliable,
correlations between the
instruments and valued
outcomes are strong, and
predictions of risk status are
accurate, and staff is able to
articulate the supporting
evidence..

Guiding Questions: What tools do you use for universal screening (probe across content areas)? Does your district
have documentation from the vendor that these tools have been shown to be valid, reliable, and accurate tools?
Does staff understand how the tools are intended to be used?

Universal Screening

One or none of the following
conditions is

met: (1) screening is
conducted for all students
(i.e., is universal); (2)
procedures are in place

to ensure implementation
accuracy (i.e., all

students are tested, scores
are accurate, cut
points/decisions are
accurate); and (3) a
process to screen all
students occurs more than
once per year (e.g., fall,
winter, spring).

Two of the following
conditions are met: (1)
screening is conducted for all
students (i.e., is

universal); (2) procedures are
in place to

ensure implementation
accuracy (i.e., all

students are tested, scores
are accurate, cut
points/decisions are
accurate); and (3) a

process to screen all
students occurs more than
once per year (e.g., fall,
winter, spring).

All of the following conditions
are met: (1) screening is
conducted for all students
(i.e., is universal); (2)
procedures are in place to
ensure implementation
accuracy (i.e., all students
are tested, scores are
accurate, cut points/decisions
are accurate); and (3) a
process to screen all
students occurs more than
once per year (e.g., fall,
winter, spring).

Guiding Questions: Describe the process for conducting screening in your school. To what extent is this process
consistently followed? Are all students screened? How many times during the school year are students screened?

Data Points to Verify
Risks

Screening data are not used
or are used alone to verify
decisions about whether a
student is or is not at risk

Screening data are used in
concert with at least one
other data source (e.g.,
classroom performance,
curriculum-based
assessment, performance on
state assessments,

Screening data are used in
concert with at least two
other data sources (e.g.,
classroom performance,
performance on state
assessments, diagnostic
assessment data, short-term
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diagnostic assessment data,
short-term progress
monitoring) to verify
decisions about whether a
student is or is not at risk.

progress monitoring) to verify
decisions about whether a
student is or is not at risk.

Guiding Questions: Do you use a well-defined cut score or decision point to identify students at risk? Do you review
other information to help verify that the results of the initial screening are accurate before placing a student in
secondary-level or intensive interventions? If so, what other types of assessment data do you use?

Progress Monitoring: Ongoing and frequent monitoring of progress quantifies rates of improvement and informs
instructional practice and the development of individualized literacy and behavior programs. Measures are appropriate
for the student’s grade and/or skill level.

Progress-
Monitoring Tools

Selected progress-monitoring
tools meet no more than one
of the following criteria: (1)
have sufficient number of
alternate forms of equal and
controlled difficulty to allow
for progress monitoring at
recommended intervals
based on intervention level;
(2) specify minimum
acceptable growth; (3)
provide benchmarks for
minimum acceptable
end-of-year performance;
and (4) reliability and validity
information for the
performance-level score is
available.

Selected progress-monitoring
tools meet two or three of the
following criteria: (1) have
sufficient number of alternate
forms of equal and controlled
difficulty to allow for progress
monitoring at recommended
intervals based on
intervention level; (2) specify
minimum acceptable growth;
(3) provide benchmarks for
minimum acceptable
end-of-year performance;
and (4) reliability and validity
information for the
performance-level score is
available.

Selected progress-monitoring
tools meet all of the following
criteria: (1) have sufficient
number of alternate forms of
equal and controlled difficulty
to allow for progress
monitoring at recommended
intervals based on
intervention level; (2) specify
minimum acceptable growth;
(3) provide benchmarks for
minimum acceptable
end-of-year performance;
and (4) reliability and validity
information for the
performance-level score is
available and staff is able to
articulate the supporting
evidence.

Guiding Questions: What tools does your district use for

progress monitoring (probe across content areas)?

Progress-
Monitoring Process

Neither of the following
conditions is met: (1)
progress monitoring occurs at
least monthly for students
receiving secondary level
intervention and at least
weekly for students receiving
intensive intervention; and (2)
procedures are in place to
ensure implementation
accuracy (i.e., appropriate
students are tested, scores
are accurate,
decision-making rules are
applied consistently).

Only one of the following
conditions is met: (1)
progress monitoring occurs at
least monthly for students
receiving secondary level
intervention and at least
weekly for students receiving
intensive intervention; and (2)
procedures are in place to
ensure implementation
accuracy (i.e., appropriate
students are tested, scores
are accurate,
decision-making rules are
applied consistently).

Both of the following
conditions are met: (1)
progress monitoring occurs at
least monthly for students
receiving secondary level
intervention and at least
weekly for students receiving
intensive intervention; and (2)
procedures are in place to
ensure implementation
accuracy (i.e., appropriate
students are tested, scores
are accurate,
decision-making rules are
applied consistently).

Guiding Questions: Describe the process used for monitoring progress. How often is the progress of students
in Tier 2 interventions monitored? How often is the progress of students in Tier 3 monitored? To what extent is this
process consistently followed?
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Data-Based Decision Making: Data-based decision-making processes are used to inform instruction, movement
within the multilevel system, and disability identification (in accordance with state law).

Measures

0 (Not in Place)

1 (Partially in Place)

2 (Fully in Place)

Decision Making
Process

The mechanism for making
decisions about the
participation of students in
the instruction/ intervention
levels meets no more than
one of the following criteria:
The process (1) is
data-driven and based on
validated methods; (2)
involves a broad base of
stakeholders; and (3) is
operationalized with clear,
established decision rules
(e.g., movement between
levels or tiers, determination
of appropriate instruction or
interventions).

The mechanism for making
decisions about the
participation of students in
the instruction/ intervention
levels meets two of the
following criteria: The
process (1) is data-driven
and based on validated
methods; (2) involves a broad
base of stakeholders; and (3)
is operationalized with clear,
established decision rules
(e.g., movement between
levels or tiers, determination
of appropriate instruction or
interventions).

The mechanism for making
decisions about the
participation of students in
the instruction/intervention
levels meets all of the
following criteria: The
process (1) is data-driven
and based on validated
methods; (2) involves a broad
base of stakeholders; and (3)
is operationalized with clear,
established decision rules
(e.g., movement between
levels or tiers, determination
of appropriate instruction or
interventions).

Guiding Questions: To what extent are the screening, progress monitoring, and other assessment data used to inform
instruction at all tiers? Who is involved in decision making? What criteria and guidelines are used for making

decisions?

Data System

A data system is in place that
meets two or fewer of the
following conditions: (1) the
system allows users to
document and access
individual student- level data
(including screening and
progress-monitoring data)
and instructional decisions;
(2) data are entered in a
timely manner; (3) data can
be represented graphically;
and (4) there is a process for
setting/evaluating goals.

A data system is in place that
meets three of the following
four conditions: (1) the
system allows users to
document and access
individual student-level data
(including screening and
progress-monitoring data)
and instructional decisions;
(2) data are entered in a
timely manner; (3) data can
be represented graphically;
and (4) there is a process for
setting/evaluating goals.

A data system is in place that
meets all of the following
conditions: (1) the system
allows users to document
and access individual
student-level data (including
screening and
progress-monitoring data)
and instructional decisions;
(2) data are entered in a
timely manner; (3) data can
be represented graphically;
and (4) there is a process for
setting/evaluating goals.

Guiding Questions: Is there a system for collecting and organizing student academic data, behavior data, screening
data, progress monitoring data, and other forms of data? If so, please describe.

Responsiveness to
Secondary (Tier Il)
and Intensive (Tier
lll) Levels of
Intervention

Neither of the following
conditions is met: (1)
decisions about
responsiveness to
intervention are based on
reliable and valid
progress-monitoring data that
reflect slope of improvement
or progress toward the

Only one of the following
conditions is met: (1)
decisions about
responsiveness to
intervention are based on
reliable and valid
progress-monitoring data that
reflect slope of improvement
or progress toward the

Both of the following
conditions are met: (1)
decisions about
responsiveness to
intervention are based on
reliable and valid
progress-monitoring data that
reflect slope of improvement
or progress toward the
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attainment of a goal at the
end of the intervention; and
(2) these decision-making
criteria are implemented
accurately.

attainment of a goal at the
end of the intervention; and
(2) these decision-making
criteria are implemented
accurately.

attainment of a goal at the
end of the intervention; and
(2) these decision-making
criteria are implemented
accurately.

Guiding Questions: Describe how decisions about responsiveness to secondary interventions or intensive intervention
are made. Are progress monitoring data used? How is baseline performance established? What goal setting method is
used? (e.g., end-of-year benchmarks, rate of improvement, intra-individual framework? Are rates or norms provided by
the vendor/developer? What decision rules are used?

Multilevel Instruction: The RTI framework includes a school-wide, multilevel system of instruction and interventions
for preventing school failure. Commonly represented by the three-tiered triangle, multilevel instruction also is known as
the multi-tiered system of support (MTSS).

Measures

0 (Not in Place)

1 (Partially in Place)

2 (Fully in Place)

Primary-Level Instruction/Core Curriculum (Tier |)

Research-Based
Curriculum
Materials

Few core curriculum
materials are research based
for the target population of
learners (including
subgroups).

Some core curriculum
materials are research based
for the target population of
learners (including
subgroups).

All core curriculum materials
are research based for the
target population of learners
(including subgroups).

Guiding Questions: Describe Tier | (core curriculum) materials.

Articulation of
Teaching and
Learning (in and
across grade levels)

Neither of the following
conditions is met: (1)
teaching and learning
objectives are well articulated
from one grade to another;
and (2) teaching and learning
is well articulated within
grade levels so that students
have highly similar
experiences, regardless of
their assigned teacher.

Only one of the following
conditions is met: (1)
teaching and learning
objectives are well articulated
from one grade to another;
and (2) teaching and learning
is well articulated within
grade levels so that students
have highly similar
experiences, regardless of
their assigned teacher.

Both of the following
conditions are met: (1)
teaching and learning
objectives are well articulated
from one grade to another;
and (2) teaching and learning
is well articulated within
grade levels so that students
have highly similar
experiences, regardless of
their assigned teacher.

Guiding Questions: Describe the process that supports the articulation of teaching and learning from one grade to
another and in the same grade. How consistent is the learning experience among students in the same grade and
subject with different teachers?

Differentiated
Instruction

Neither of the following
conditions is met: (1)
interviewed staff can describe
how most teachers in the
school differentiate
instruction for students on,
below, or above grade level,
and (2) interviewed staff can
explain how most teachers in
the school use student data

Only one of the following
conditions is met: (1)
interviewed staff can describe
how most teachers in the
school differentiate
instruction for students on,
below, or above grade level;
and (2) interviewed staff can
explain how most teachers in
the school use student data

Both of the following
conditions are met: (1)
interviewed staff can describe
how most teachers in the
school differentiate
instruction for students on,
below, or above grade level;
and (2) interviewed staff can
explain how most teachers in
the school use data to
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to identify and address the
needs of students.

to identify and address the
needs of students.

identify and address the
needs of students.

Guiding Questions: To what extent do teachers in this school use student assessment data and knowledge of student
readiness, language, and culture to offer students in the same class different teaching and learning strategies to
address student needs? How consistent is this effort among the teaching staff?

Standards-Based

The core curriculum is not
aligned with the state
standards.

The core curriculum is
partially aligned with the state
standards.

The core curriculum is
aligned with the state
standards.

Guiding Questions: To what extent is the core curriculum aligned to state standards? Are model or sample lessons and
activities that demonstrate effective teaching of the standards available to teachers? Have teachers been trained in the
content of the standards and in how to use that content within their lessons?

Exceeding
Benchmark

Neither of the following
conditions is met: (1) the
school provides enrichment
opportunities for students
exceeding benchmarks; and
(2) teachers implement those
opportunities consistently at
all grade levels.

One of the following
conditions is met: (1) the
school provides enrichment
opportunities for students
exceeding benchmarks; and
(2) teachers implement those
opportunities consistently at
all grade levels.

Both of the following
conditions are met: (1) the
school provides enrichment
opportunities for students
exceeding benchmarks; and
(2) teachers implement those
opportunities consistently at
all grade levels.

Guiding Questions: Are programs and activities provided to enrich or augment the curriculum for students exceeding
benchmarks? If so, please describe. Are any of these programs and activities available above and beyond the core

instruction?

Secondary-Level Intervention (Tier Il)

Evidence-Based
Intervention

Secondary-level interventions
are not evidence based in
content areas and grade
levels where they are
available.

Some secondary-level
interventions are evidence
based in content areas and
grade levels where they are
available.

All secondary-level
interventions are evidence
based in content areas and
grade levels where they are
available.

Guiding Questions: What academic and behavior program(s) and practices does your school use for secondary
intervention? How were these programs selected?

Complements Core
Instruction

Secondary-level intervention
is poorly aligned with core
instruction and incorporates
different topics, even though
those topics are not
foundational skills that
support core program
learning objectives.

Secondary-level intervention
incorporates foundational
skills, but these only
occasionally align with the
learning objectives of core
instruction.

Secondary-level intervention
is well aligned with core
instruction and incorporates
foundational skills that
support the learning
objectives of core instruction.

Guiding Questions: How do instructors of secondary level interventions ensure that the content they address is well
aligned and complements the core instruction for each student?

Instructional
Characteristics

One or none of the following
conditions is met: (1)
interventions are
standardized; (2)

Two of the following
conditions are met: (1)
interventions are
standardized; (2)

All three of the following
conditions are met: (1)
interventions are
standardized; (2)
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secondary-level interventions
are led by staff trained in the
intervention according to
developer requirements; and
(3) group size and dosage
are optimal (according to
research) for the age and
needs of students.

secondary-level interventions
are led by staff trained in the
intervention according to
developer requirements; and
(3) group size and dosage
are optimal (according to
research) for the age and
needs of students.

secondary-level interventions
are led by staff trained in the
intervention according to
developer requirements; and
(3) group size and dosage
are optimal (according to
research) for the age and
needs of students.

Guiding Questions: Are the secondary level interventions always led by staff adequately trained to implement the
interventions with fidelity? Are supplemental interventions targeted to address students’ specific need(s)? Are the
supplemental interventions always conducted with small groups of students? If not, what is the maximum group size?

Addition to Primary

Secondary-level interventions
replace core instruction. Tier
2 supplants core instruction.

Secondary-level interventions
sometimes supplement core
instruction and sometimes
replace core instruction.

Secondary-level interventions
supplement core instruction

Guiding Questions: Are supplemental interventions (i.e., Tier 2) always implemented as supplements to the core
curriculum? If not, please explain.

Intensive Intervention - Individualized to address the academic and behavior needs of students significantly below

grade level (Tier Ill)

Data-Based
Interventions
Adapted Based on
Student Need

Intensive interventions are
not more intensive (e.g., no
increase in duration or
frequency, change in
interventionist, change in
group size, or change in
intervention) than secondary
interventions.

Intensive interventions are
more intensive than
secondary interventions
based only on preset
methods to increase intensity
(e.g., sole reliance on
increased duration or
frequency, change in
interventionist, decreased
group size, or change in
intervention program).

Intensive interventions are
more intensive than
secondary interventions and
are adapted to address
individual student needs in a
number of ways (e.g.,
increased duration or
frequency, change in
interventionist, decreased
group size, change in
instructional delivery, and
change in type of
intervention) through an
iterative manner based on
student data.

Guiding Questions: How are evidence-based interventions intensified or individualized at the intensive level? What
literacy and behavior program(s) does your school use for Tier 3 intervention?

Instructional
Characteristics

None of the following
conditions is met: (1) the
intervention is individualized;
(2) intensive interventions are
led by well-trained staff
experienced in individualizing
instruction based on student
data; and (3) the group size
is optimal (according to
research) for the age and
needs of students.

Only one of the following
conditions is met: (1) the
intervention is individualized;
(2) intensive interventions are
led by well-trained staff
experienced in individualizing
instruction based on student
data; and (3) the group size
is optimal (according to
research) for the age and
needs of students.

All of the following conditions
are met: (1) the intervention
is individualized; (2) intensive
interventions are led by
well-trained staff experienced
in individualizing instruction
based on student data; and
(3) the group size is optimal
(according to research) for
the age and needs of
students.
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Guiding Questions: Who provides intensive intervention? Can you describe their background and level of training in
providing data-based individualized instruction? Does the group size allow for the interventionist to adjust and
individualize instruction to address the needs of each student?

Relationship to
Primary

Neither of the following
conditions is met: (1)
decisions regarding student
participation in both core
instruction and intensive
intervention are made on a
case-by-case basis,
according to student need;
and (2) intensive
interventions are aligned to
the specific skill needs of
students to help them make
progress toward core
curriculum standards.

Only one of the following
conditions is met: (1)
decisions regarding student
participation in both core
instruction and intensive
intervention are made on a
case-by-case basis,
according to student need;
and (2) intensive
interventions address the
general education curriculum
in an appropriate manner for
students.

Both of the following
conditions are met: (1)
decisions regarding student
participation in both core
instruction and intensive
intervention are made on a
case-by-case basis,
according to student need;
and (2) intensive
interventions address the
general education curriculum
in an appropriate manner for
students.

Guiding Questions: Are intensive interventions always implemented as supplements to the core curriculum? If not,
please explain. How do you ensure meaningful connections between intensive intervention and the general education
curriculum (e.g., the Common Core)?

Infrastructure and Support Mechanisms: Knowledge, resources, and organizational structures necessary to
operationalize all components of RTI in a unified system to meet the established goals.

Measures

0 (Not in Place)

1 (Partially in Place)

2 (Fully in Place)

Prevention Focus

Staff generally perceives RTI
as a program that solely
supports the prereferral
process for special
education.

Some staff understand that
RTI is a framework to prevent
all students, including
students with disabilities,
from having academic
problems.

All staff understand that RTI
is a framework to prevent all
students, including students
with disabilities, from having
academic problems.

Guiding Questions: Do all staff understand the purpose of RTI as primarily to prevent students from having academic
and/or behavioral problems? What portion of the teaching staff view RTI as primarily a means for special education

identification?
Leadership Decisions and actions by Decisions and actions by Decisions and actions by
Personnel school and district leaders school and district leaders school and district leaders

undermine the effectiveness
of the essential components
of the RTI framework at the
school.

are inconsistent and only
somewhat supportive of the
essential components of the
RTI framework at the school;
support for RTI
implementation is not very
evident.

proactively support the
essential components of the
RTI framework at the school,
and help make the RTI
framework more effective;
support for RTI
implementation is a high
priority.

Guiding Questions: To what extent are the school and district administrators aware of the RTI framework at your
school? Does your school have a designated person who oversees and manages RTI implementation? If yes, what
percentage of that person’s time is devoted to overseeing and managing RTI?
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School-Based
Professional
Development

The school has no
well-defined, school-based
professional development
mechanism to support
continuous improvement of
instructional practice,
data-based decision making,
and delivery of interventions.

Some forms of school-based
professional development are
available, but most are not
consistent or job embedded
to ensure continuous
improvement in instructional
practice, data-based decision
making, and delivery of
interventions.

School-based professional
development is
institutionalized and
structured so that all teachers
continuously examine, reflect
upon, and improve
instructional practice,
data-based decision making,
and delivery of interventions.

Guiding Questions: Has the staff been trained on the RTI framework and essential components? What ongoing
professional development is made available for teachers, including those who provide supplemental-level or intensive

interventions?

Schedules

School wide schedules are
not aligned to support
multiple levels of intervention
based on student need;
inadequate time is available
for interventions.

School wide schedules are
partially aligned to support
multiple levels of intervention
based on student need; some
additional time is built in for
interventions.

School wide schedules are
aligned to support multiple

levels of intervention based
on student need; adequate
additional time is built in for
interventions.

Guiding Questions: Does the schedule reflect additional time beyond the core for supplemental-level or intensive
interventions? Is there time scheduled for teacher collaboration on instruction and interventions? Does the school
calendar identify dates for assessments, data collection, RTI team meetings, grade level meetings and schoolwide

PD?

Resources

Resources (e.g., funds,
programs) are not allocated
to support RTI
implementation.

Resources (e.g., funds,
programs) are partially
allocated to support RTI
implementation.

Resources (e.g., funds,
programs) are adequately
allocated to support RTI
implementation.

Guiding Questions: Are there adequate materials, programs, and resources allocated to support interventions,
assessments, professional development, staffing? Do the programs and materials match the needs of the students at

each tier?
Cultural and One or none of the following | Two of the following All three of the following
Linguistic conditions is met: Staff can conditions are met: Staff can | conditions are met: Staff can

Responsiveness

articulate information and
factors that they consider
when adopting culturally and
linguistically relevant (1)
instructional practices, (2)
assessments, and (3)
intervention programs.

articulate information and
factors that they consider
when adopting culturally and
linguistically relevant (1)
instructional practices, (2)
assessments, and (3)
intervention programs.

articulate information and
factors that they consider
when adopting culturally and
linguistically relevant (1)
instructional practices, (2)
assessments, and (3)
intervention programs.

Guiding Questions: What efforts have been made to ensure that core instruction, secondary-level or intensive
interventions, and assessments take into account cultural and linguistic factors?
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Communications
With and
Involvement of
Parents

One or none of the following
conditions is met: (1) a
description of the school’s
essential components of RTI
is shared with parents; (2) a
coherent mechanism is
implemented for updating
parents on the progress of
their child who is receiving
secondary or intensive
interventions; and (3) parents
are involved during decision
making regarding the
progress of students
receiving intensive
intervention.

Two of the following
conditions are met: (1) a
description of the school’s
essential components of RTI
is shared with parents; (2) a
coherent mechanism is
implemented for updating
parents on the progress of
their child who is receiving
secondary or intensive
interventions; and (3) parents
are involved during decision
making regarding the
progress of students
receiving intensive
intervention.

All of the following conditions
are met: (1) a description of
the school’s essential
components of RTl is shared
with parents; (2) a coherent
mechanism is implemented
for updating parents on the
progress of their child who is
receiving secondary or
intensive interventions; and
(3) parents are informed
about decision making
regarding the progress of
students receiving intensive
intervention.

Guiding Questions: Are parents knowledgeable about the RTI framework in your school? How are parents involved in
decision making regarding the participation of their child in secondary-level or intensive intervention? How are parents
of students in secondary-level or intensive intervention informed of the progress of their children?

Communication
With and
Involvement of All
Staff

One or none of the following
conditions is met: (1) a
description of the school’s
essential components of RTI
and data-based decision-
making process is shared
with staff; (2) a system is in
place to keep staff informed;
and (3) teacher teams
collaborate frequently.

At least two of the following
conditions are met: (1) a
description of the school’s
essential components of RTI
and data-based
decision-making process is
shared with staff; (2) a
system is in place to keep
staff informed; and (3)
teacher teams collaborate
frequently.

All of the following conditions
are met: (1) a description of
the school’s essential
components of RTIl and
data-based decision- making
process is shared with staff;
(2) a system is in place to
keep staff informed; and (3)
teacher teams collaborate
frequently.

Guiding Questions: Describe how you communicate with teachers about the school’s RTI plan. How are classroom
teachers informed of the progress of their students in supplemental-level or intensive intervention in the intervention?

RTI Teams

Only one of the following
conditions is met: (1) the RTI
team is representative of all
key stakeholders; (2)
structures and clear
processes are in place to
guide decision making; and
(3) time is set aside for the
team to meet regularly.

At least two of the following
conditions are met: (1) the
RTI team is representative of
all key stakeholders; (2)
structures and clear
processes are in place to
guide decision making; and
(3) time is set aside for the
team to meet regularly.

All of the following conditions
are met: (1) the RTl team is
representative of all key
stakeholders; (2) structures
and clear processes are in
place to guide decision
making; and (3) time is set
aside for the team to meet
regularly.

Guiding Questions: Does your school have an RTI team? If so, (1) Who composes that team?, (2) How often does
the team meet?, and (3) Are there established processes and protocols that help the team work effectively? What are
they? How does the team communicate and collaborate with other staff?

Measures

0 (Not in Place)

1 (Partially in Place)

2 (Fully in Place)

Fidelity

Neither of the following
conditions is met: (1)

One of the following
conditions is met: (1)

Both of the following
conditions are met: (1)
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procedures are in place to
monitor the fidelity of
implementation of the core
curriculum and secondary
and intensive interventions;
and (2) procedures are in
place to monitor the
processes of administering
and analyzing assessments.

procedures are in place to
monitor the fidelity of
implementation of the core
curriculum and secondary
and intensive interventions;
and (2) procedures are in
place to monitor the
processes of administering
and analyzing assessments.

procedures are in place to
monitor the fidelity of
implementation of the core
curriculum and secondary
and intensive interventions;
and (2) procedures are in
place to monitor the
processes of administering
and analyzing assessments.

Guiding Questions: Are procedures in place to monitor the fidelity of implementation of the Tier I/core curriculum? Of
secondary level and intensive interventions? Of screening, progress monitoring, and the decision-making process?

Evaluation

None of the following
conditions are met: (1) an
evaluation plan is in place to
monitor short- and long-term
goals; (2) student data are
reviewed for all students and
subgroups of students across
the essential components to
evaluate effectiveness of the
RTI framework (i.e., core
curriculum is effective,
interventions are effective,
screening process is
effective); and (3)
implementation data (e.g.,
walkthroughs) are reviewed
to monitor fidelity and
efficiency across all
components of the RTI
framework.

At least one of the following
conditions is met: (1) an
evaluation plan is in place to
monitor short- and long-term
goals; (2) student data are
reviewed for all students and
subgroups of students across
the essential components to
evaluate effectiveness of the
RTI framework (i.e., core
curriculum is effective,
interventions are effective,
screening process is
effective); and (3)
implementation data (e.g.,
walkthroughs) are reviewed
to monitor fidelity and
efficiency across all
components of the RTI
framework.

All of the following conditions
are met: (1) an evaluation
plan is in place to monitor
short- and long-term goals;
(2) student data are reviewed
for all students and
subgroups of students across
the essential components to
evaluate effectiveness of the
RTI framework (i.e., core
curriculum is effective,
interventions are effective,
screening process is
effective); and (3)
implementation data (e.g.,
walkthroughs) are reviewed
to monitor fidelity and
efficiency across all
components of the RTI
framework.

Guiding Questions: How is RTI evaluated at your school? Is a process in place to evaluate implementation fidelity?
Are teachers and interventionists involved in giving and receiving feedback on the effectiveness of the programs and

materials?
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Activity 1: Fidelity of RTI Implementation

Directions: Read the descriptions to determine a self-rating for each measure. As you reflect, use

the guiding questions to support your decision.

Infrastructure and Support Mechanisms: Knowledge, resources, and organizational structures necessary to
operationalize all components of RTI in a unified system to meet the established goals.

Measures

0 (Not in Place)

1 (Partially in Place)

2 (Fully in Place)

Prevention Focus

Staff generally perceives RTI
as a program that solely
supports the prereferral
process for special
education.

Some staff understand that
RTI is a framework to prevent
all students, including
students with disabilities,
from having academic
problems.

All staff understand that RTI
is a framework to prevent all
students, including students
with disabilities, from having
academic problems.

identification?

Guiding Questions: Do all staff understand the purpose of RTI as primarily to prevent students from having academic
and/or behavioral problems? What portion of the teaching staff view RTI as primarily a means for special education

Leadership
Personnel

Decisions and actions by
school and district leaders
undermine the effectiveness
of the essential components
of the RTI framework at the
school.

Decisions and actions by
school and district leaders
are inconsistent and only
somewhat supportive of the
essential components of the
RTI framework at the school;
support for RTI
implementation is not very
evident.

Decisions and actions by
school and district leaders
proactively support the
essential components of the
RTI framework at the school,
and help make the RTI
framework more effective;
support for RTI
implementation is a high
priority.

Guiding Questions: To what extent are the school and district administrators aware of the RTI framework at your
school? Does your school have a designated person who oversees and manages RTI implementation? If yes, what
percentage of that person’s time is devoted to overseeing and managing RTI?

School-Based
Professional
Development

The school has no
well-defined, school-based
professional development
mechanism to support
continuous improvement of
instructional practice,
data-based decision making,
and delivery of interventions.

Some forms of school-based
professional development are
available, but most are not
consistent or job embedded
to ensure continuous
improvement in instructional
practice, data-based decision
making, and delivery of
interventions.

School-based professional
development is
institutionalized and
structured so that all teachers
continuously examine, reflect
upon, and improve
instructional practice,
data-based decision making,
and delivery of interventions.

interventions?

Guiding Questions: Has the staff been trained on the RTI framework and essential components? What ongoing
professional development is made available for teachers, including those who provide supplemental-level or intensive

Schedules

School wide schedules are
not aligned to support

School wide schedules are
partially aligned to support

School wide schedules are
aligned to support multiple
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multiple levels of intervention
based on student need;
inadequate time is available
for interventions.

multiple levels of intervention
based on student need; some
additional time is built in for
interventions.

levels of intervention based
on student need; adequate
additional time is built in for
interventions.

Guiding Questions: Does the schedule reflect additional time beyond the core for supplemental-level or intensive
interventions? Is there time scheduled for teacher collaboration on instruction and interventions? Does the school
calendar identify dates for assessments, data collection, RTI team meetings, grade level meetings and schoolwide

PD?

Resources

Resources (e.g., funds,
programs) are not allocated
to support RTI
implementation.

Resources (e.g., funds,
programs) are partially
allocated to support RTI
implementation.

Resources (e.g., funds,
programs) are adequately
allocated to support RTI
implementation.

Guiding Questions: Are there adequate materials, programs, and resources allocated to support interventions,
assessments, professional development, staffing? Do the programs and materials match the needs of the students at

each tier?
Cultural and One or none of the following | Two of the following All three of the following
Linguistic conditions is met: Staff can conditions are met: Staff can | conditions are met: Staff can

Responsiveness

articulate information and
factors that they consider
when adopting culturally and
linguistically relevant (1)
instructional practices, (2)
assessments, and (3)
intervention programs.

articulate information and
factors that they consider
when adopting culturally and
linguistically relevant (1)
instructional practices, (2)
assessments, and (3)
intervention programs.

articulate information and
factors that they consider
when adopting culturally and
linguistically relevant (1)
instructional practices, (2)
assessments, and (3)
intervention programs.

Guiding Questions: What efforts have been made to ensure that core instruction, seco
interventions, and assessments take into account cultural and linguistic factors?

ndary-level or intensive

Communications
With and
Involvement of
Parents

One or none of the following
conditions is met: (1) a
description of the school’s
essential components of RTI
is shared with parents; (2) a
coherent mechanism is
implemented for updating
parents on the progress of
their child who is receiving
secondary or intensive
interventions; and (3) parents
are involved during decision
making regarding the
progress of students
receiving intensive
intervention.

Two of the following
conditions are met: (1) a
description of the school’s
essential components of RTI
is shared with parents; (2) a
coherent mechanism is
implemented for updating
parents on the progress of
their child who is receiving
secondary or intensive
interventions; and (3) parents
are involved during decision
making regarding the
progress of students
receiving intensive
intervention.

All of the following conditions
are met: (1) a description of
the school’s essential
components of RTl is shared
with parents; (2) a coherent
mechanism is implemented
for updating parents on the
progress of their child who is
receiving secondary or
intensive interventions; and
(3) parents are informed
about decision making
regarding the progress of
students receiving intensive
intervention.

Guiding Questions: Are parents knowledgeable about the RTI framework in your school? How are parents involved in
decision making regarding the participation of their child in secondary-level or intensive intervention? How are parents
of students in secondary-level or intensive intervention informed of the progress of their children?

Communication
With and

One or none of the following
conditions is met: (1) a

At least two of the following
conditions are met: (1) a

All of the following conditions
are met: (1) a description of




Center on

RESPONSE 1o INTERVENTION

at American In: ssearch m

A AIR

\ Dev
oo\ Devey,
<

Cl D").

2

Zrkansas
i\ A
/

Building RTI Capacity

jueid) i

State »
s,

Involvement of All
Staff

description of the school’s
essential components of RTI
and data-based decision-
making process is shared
with staff; (2) a system s in
place to keep staff informed;
and (3) teacher teams
collaborate frequently.

description of the school’s
essential components of RTI
and data-based
decision-making process is
shared with staff; (2) a
system is in place to keep
staff informed; and (3)
teacher teams collaborate
frequently.

the school’s essential
components of RTIl and
data-based decision- making
process is shared with staff;
(2) a system is in place to
keep staff informed; and (3)
teacher teams collaborate
frequently.

Guiding Questions: Describe how you communicate with teachers about the school’s RTI plan. How are classroom
teachers informed of the progress of their students in supplemental-level or intensive intervention in the intervention?

RTI Teams

Only one of the following
conditions is met: (1) the RTI
team is representative of all
key stakeholders; (2)
structures and clear
processes are in place to
guide decision making; and
(3) time is set aside for the
team to meet regularly.

At least two of the following
conditions are met: (1) the
RTI team is representative of
all key stakeholders; (2)
structures and clear
processes are in place to
guide decision making; and
(3) time is set aside for the
team to meet regularly.

All of the following conditions
are met: (1) the RTl team is
representative of all key
stakeholders; (2) structures
and clear processes are in
place to guide decision
making; and (3) time is set
aside for the team to meet
regularly.

Guiding Questions: Does your school have an RTI team? If so, (1) Who composes that team?, (2) How often does
the team meet?, and (3) Are there established processes and protocols that help the team work effectively? What are
they? How does the team communicate and collaborate with other staff?

Fidelity and Evaluation: System for collecting and analyzing data to measure fidelity and effectiveness of the RTI

model.
Measures 0 (Not in Place) 1 (Partially in Place) 2 (Fully in Place)
Fidelity Neither of the following One of the following Both of the following

conditions is met: (1)
procedures are in place to
monitor the fidelity of
implementation of the core
curriculum and secondary
and intensive interventions;
and (2) procedures are in
place to monitor the
processes of administering
and analyzing assessments.

conditions is met: (1)
procedures are in place to
monitor the fidelity of
implementation of the core
curriculum and secondary
and intensive interventions;
and (2) procedures are in
place to monitor the
processes of administering
and analyzing assessments.

conditions are met: (1)
procedures are in place to
monitor the fidelity of
implementation of the core
curriculum and secondary
and intensive interventions;
and (2) procedures are in
place to monitor the
processes of administering
and analyzing assessments.

Guiding Questions: Are procedures in place to monitor the fidelity of implementation of the Tier I/core curriculum? Of
secondary level and intensive interventions? Of screening, progress monitoring, and the decision-making process?

Evaluation

None of the following
conditions are met: (1) an
evaluation plan is in place to
monitor short- and long-term
goals; (2) student data are
reviewed for all students and
subgroups of students across

At least one of the following
conditions is met: (1) an
evaluation plan is in place to
monitor short- and long-term
goals; (2) student data are
reviewed for all students and
subgroups of students across

All of the following conditions
are met: (1) an evaluation
plan is in place to monitor
short- and long-term goals;
(2) student data are reviewed
for all students and
subgroups of students across




)\ Devg,
\\(\._,\ Ve "O;D
&~ »,

& e,
2" Zrkansas

AAIR 7]

Building RT1 Capacity

Center on
RESPONSE 1o INTERVENTION

at American Institutes for Research @

S
Q

the essential components to
evaluate effectiveness of the
RTI framework (i.e., core
curriculum is effective,
interventions are effective,
screening process is
effective); and (3)
implementation data (e.g.,
walkthroughs) are reviewed
to monitor fidelity and
efficiency across all
components of the RTI
framework.

the essential components to
evaluate effectiveness of the
RTI framework (i.e., core
curriculum is effective,
interventions are effective,
screening process is
effective); and (3)
implementation data (e.g.,
walkthroughs) are reviewed
to monitor fidelity and
efficiency across all
components of the RTI
framework.

the essential components to
evaluate effectiveness of the
RTI framework (i.e., core
curriculum is effective,
interventions are effective,
screening process is
effective); and (3)
implementation data (e.g.,
walkthroughs) are reviewed
to monitor fidelity and
efficiency across all
components of the RTI
framework.

Guiding Questions: How is RTI evaluated at your school? Is a process in place to evaluate implementation fidelity?
Are teachers and interventionists involved in giving and receiving feedback on the effectiveness of the programs and
materials?
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Activity 2: Implementation Stages and Activities

Directions: Read the description of each stage and related activities. With your team, discuss the

following:

What are key functions of each stage?
Compare the Implementation Stages and Activities to your district’s and/or school’s current
implementation process. What are commonalities and differences? Where do you feel

additional alignment is needed? What might be missing from your current process?
How can the stages of Implementation Science increase the likelihood of sustained
implementation of an Effective Innovation?

Implementation Stages and Activities

* Should we do it?

* Work 1o do it righit!

* Keep working and support!

< 2 -4 Years
. Initial Full
Exploration N Installation 1] Implementation an Implementation
._:: ( \) ::
Foecus: Focus: Facus: Focus:

* Work to do it better!

Exploration Stage:
*  “Need- Fit"
* Define the work.
* Build shared knowledge

* Commit to move forward

Installation Stage:

“Plan”

TRAINING

Build a shared knowledge
Increase capacity at the district
leval- Infrastructure

L

Initial Implementation Stage:
“Get Started--Do”

+ TRAIMING (basad on need)

* COACHING (district and school
leams begin implementation/ SPDG
team provides coaching support to
implementers)

Full Implementation Stage:
* “Then Get Better--Check”
* EVALUATION FOR CONTINUOUS
IMPROVEMENT
* Compare capacity. fidelity, and
Impaet of student outcome data-
are you getting the resulls you

Team is accountable for helping ensure

Ensure school-laval impravement plans

intended?
* Do your leading and lagging
indicators match?
During i is During Installation, teaming infrastructure is Dwring Initial Implementation, the coaching During Full formal
an Implementation Team. To the extent an addressed, data systems are identified, areas cycle for support begins, frequant takes place lo measure outcomes and
organization is not ready, the Implementation for professional development are determinad. conversations & itoring of i i ina impacts. The EBP is scaled-up

is vital to the process, a data collection

based on outcome data which leads to a

(Leadership) Overview
[] RTI/ PBIS Tier | Trainings
= Fidelity Training

Performance Feedback

Professional development

and resources

=] Provide additional training as needed

=] Develop & engage in strategies to
promote continuaus improvement

readiness. include goals and actions for implementation system is utilized for decision making. continuous cycle of improvemeant.
of the EBP, RTI. Adjusiments may be necessary. ignifi in student data
might not be evident until this stage.
District Team Tasks: District Team Tasks: District Team Tasks: District Team Tasks:
(=] Research the EBP a Creale Action Plan for Systems u] Use data to assess the quality of m] Use data to evaluate, improve and
a Collect data to determine needs Readinass implementation, identify problems and sustain the EBP, RTI.
o Complele Needs Readiness = Teaming Infrastructure solutions, and inform decision making [w] capacity + fidelity
Assessment - Initiative Alignment " TFI ha lationships) (ob i
=] Assess potential barriers o - Coammunication Plan " R-TFI + modeling + feedback) + impacts x
implementation (funding, staffing, Overview " ODRs, Attendance, etc. i il =
referral, system changes) = Training and Coaching Plan - Literacy Scores change
- DBDM u] Ensure Coaching Supports
a Develop a PD Plan for Initiative L] Alliance-Building
Implementation including: Strategies/Relationships
- Readiness Webinars Obsarvations
- RTI/ PBIS Administrator's Maodeling

Essantial Outcomes:

Qa Creale a shared understanding of
dislrict needs

(= ] Use Stages of Implementation as the
foundation lo develop Action and
Implementation Plans
Develop an understanding of the
assentlal componants for RTI
Analyze systems, activitlies, and

¥ o

take on an initiative

(=] Determine team commitment to
continue the work

Essantial Oulcomes:

a Ensure syslams, aclivilies, and
resources are in place for successiul
implementation of the EBP

a Plan for initiative implementation and
connect district supports to
school-level improvement plans
including:

[ Roles and responsibilities
L Calendar dates
= PD plans

Essential Oulcomes:

=] Ensure DIT has a process for using
dala for decision making

u] Ensure aquitable access to
high-quality ecaching

=] Pricritize skill-based tralning for staff in
specific data, systems, and practices

a Plan for professional learning that will
develop knowledge. skills and ability
1o promote continuous improvemeant

Essential Oulcomes:

=] Ensure the district has the capacily lo
support successful use and
sustainability of the EPB across

schools
'] Capacity data
n Scale-up data
" Increase fidelity data
'] Improve student outcome
data
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Activity 3: Developing Teams

Directions: Write down names of staff that you should consider asking to be a member of the team.
Spend some time assigning possible roles to the list of team members you have, and give reasons for
these choices (expertise, qualities, leadership, etc.). Consider other staff that might be willing to act
in an auxiliary role with your team and explain what expertise or quality they would add.

Developing a District Level Team

List the names of the current members who you might consider to be part of your district level team. If
no such group currently exists, list the potential members who come to mind.

Consider the following personal characteristics that will impact your team’s success. Write the name
of each team member under any characteristic that applies (a person may be listed under more than
one). Note that it is recommended that a member of each building leadership team be on the district
level team. Does your team have the necessary balance?

Position Power

Expertise

Ask: Are enough key players on board so that those left out
cannot easily block progress?

Ask: Are the various points of view—in terms of discipline,
work experience, and so on—relevant to the task at hand
adequately represented so that informed, intelligent
decisions will be made?

Credibility

Leadership

Ask: Does the group have enough people with good
reputations that its recommendations and decisions will be
taken seriously?

Ask: Does the group include enough proven leaders to be
able to drive the change process?

Source: Buffum, A., Mattos, M., & Weber, C. (2012). Simplifying response to intervention: Four essential guiding principles. Bloomington, IN: Solution Tree Press.

Taking Action © 2018 Solution Tree Press ¢ SolutionTree.com
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Developing a Building Leadership Team
List the names of the current members who you might consider to be your guiding coalition. If no such
group currently exists, list the potential members who come to mind.

Consider the following personal characteristics that will impact your team’s success. Write the name
of each team member under any characteristic that applies (a person may be listed under more than
one). Note that it is recommended that a member of each teacher team be on the leadership team.
Does your team have the necessary balance?

Position Power Expertise

Ask: Are enough key players on board so that those left out | Ask: Are the various points of view—in terms of discipline,
cannot easily block progress? work experience, and so on—relevant to the task at hand
adequately represented so that informed, intelligent
decisions will be made?

Credibility Leadership
Ask: Does the group have enough people with good Ask: Does the group include enough proven leaders to

reputations that its recommendations and decisions will | be able to drive the change process?
be taken seriously?

Source: Buffum, A., Mattos, M., & Weber, C. (2012). Simplifying response to intervention: Four essential guiding principles. Bloomington, IN: Solution Tree Press.
Taking Action © 2018 Solution Tree Press * SolutionTree.com
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School Intervention Team
The following individuals will serve on the School Intervention Team: (one person may serve multiple

roles)

Essential Role Title/Position Staff Members Best Trained
to Meet This Need

Administration Principal
example
English Language Arts Reading Specialist
example
Mathematics

English Language

Special Education

Teacher Differentiation

Behavior

Social-Family

Instructional Resources

Community Resources
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Action Plan




